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Year Ten English in the New Zealand Curriculum 
 

The course is at Level Five of the New Zealand Curriculum for the English Learning 
Area.  
 
The Achievement Objectives at this level are:  
 

• Integrate sources of information, processes, and strategies purposefully and 
confidently to identify, form, and express increasingly sophisticated ideas. 

• Show an understanding of how texts are shaped as well as how to shape texts 
for different purposes and audiences 

• Show an understanding of ideas within, across, and beyond texts as well as 
select, develop, and communicate purposeful ideas on a range of topics. 

• Show an understanding of how language features are used for effect within and 
across texts as well as select and use a range of language features 
appropriately, showing an understanding of their effects. 

• Show an understanding of a range of structures and be able to organise texts, 
using a range of appropriate, effective structures. 
 

This course involves: 
 

• Close Reading of fiction, non-fiction and poetry 
• Presenting Oral Texts 
• Extended or short texts Study 
• Visual Text Study 
• Research 
• Portfolio Writing— a range of texts including Creative and Formal 
• Wide Reading, Connections  

 
Assessment 
This course is assessed against the Achievement Objectives of the Curriculum Level. 
Student work can gain one of the following grades: 
 

• Not Achieved 
• Achieved 
• Achieved with Merit  
• Achieved with Excellence.  

 
Your teacher will ‘unpack’ each assessment with you so that you know what is required 
for Achievement, Merit and Excellence. It is vital that you seek and act on feedback 
from your teacher on how to make progress through each assessment. 
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 Making Meaning and Creating Meaning: 
 
The English curriculum is made up of two strands: Making Meaning (reading, listening 
and viewing) and Creating Meaning (writing, speaking and presenting). It is important 
that students are clear about the differences: 
 
When assessing Making Meaning, we are looking for evidence of the quality of 
your thinking and understanding. We are not making judgements about how well a 
student is expressing themselves – so while students should value clarity and good 
expression, they should not worry about whether or not their grade will be damaged by, 
say, poor spelling. Wide Reading and Close Reading are examples of Making Meaning 
Assessments. 
 
When assessing Creating Meaning, we are looking for evidence of how well a 
student can write, speak or present for a particular audience, purpose and text 
type. It is here that students must ensure that they are at their absolute best in 
planning, drafting, crafting and editing their work. Writing Portfolios, Comics and 
Speeches are examples of Creating Meaning assessments. 
 

      Formative assessment: 
 
English assessments are made up of many stages and tend to take many weeks. 
Writing portfolios, for example, take four terms to complete: the reason for this is your 
writing improves over the course of the year, so it should be finally assessed at the end 
of the year. 
 
With assessments such as writing it is vital that you re-craft your work a number of 
times, especially in response to teacher feedback. Consultation and feedback 
(‘formative assessment’) are the most powerful influence on student progress and 
achievement. 
 
Put simply, ‘formative assessment’ = feedback to drafts prior to the deadline; 
‘summative assessment’ = the work being given a grade. 
 
Formative assessment involves you planning, drafting and crafting work and then 
getting teacher feedback on how you are making progress. The nature of English 
assessments means that it simply is not possible for work to be completed at the last 
minute. For this reason it is vital that you meet formative deadlines (and don’t treat that 
deadline as ‘just a draft’ and therefore ‘not important’).   
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Term By Term Outline and Assessments  
Term  Focus  Assessments and deadlines 
 
1 

 
Rich Reading : short texts, self -
selected texts 
Close Reading skills  

 
Wide reading -1st responses  
Portfolio writing – 1st piece(s) of 
writing  
Close Reading Test  

 
2 
 
 
 

 
Research – language or literature 
topic  
 
 
 
 

 
Research Assignment  
Presenting Oral text  
 
Portfolio piece 2 
Wide Reading 3,4 

 
3 

 
Visual language – Film study 

Film literature essay  
Presenting Oral Text  
 
Wide Reading, Connections  
handed in 
 

 
4 

 
Reading, Writing and Exams  

 
Writing Portfolio  
Exams:  
• Close Reading  
• Literature Essay  

 
 
Summative Assessment Format of assessment Assessment date 
Short texts study  
 

Close Reading Test Term 1, Week 11 

Research Research presentation 
 

Term 2 

Presenting Oral text 
 

Speech or performance 
 

Term 2 or 3 

Visual text study 
 

Essay on Visual text Term 3 

Wide Reading  Overall grade, based on 
year’s range of responses  
 

Term 3, Week 10  
 

Writing Portfolio  Overall grade based on at 
least 2 best pieces written 
through the year 
 

Term 4, Week 6 

 End of Year Examinations 
• Close Reading 
• Essay Writing 

Term 4 Week 4/5 
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Achievement Standard 90854 – Form Personal Responses to 
independently read texts, supported by evidence   
 

Achievement Achievement with Merit Achievement with Excellence 

Form personal 
responses to 
independently read 
texts, supported by 
evidence 

Form convincing personal 
responses to independently 
read texts, supported by 
evidence 

Form perceptive personal 
responses to independently 
read texts, supported by 
evidence 

   

 
Achievement Standard 90854: Explanatory notes 
 
Form personal responses involves demonstrating personal understandings of, 
engagement with, and/or viewpoints on texts.  This may also include responding to links 
between: 

o text and self (eg personal contexts and prior knowledge) 
o text and society (eg. peer groups, family, school) 

 

Form convincing personal responses involves demonstrating personal understandings 
of, engagement with, and/or viewpoints on texts which show convincing understanding of 
one or more aspects/issues.  This may also include responding to links between: 

o text and self (eg personal contexts and prior knowledge) 
o text and society (eg. peer groups, family, school) 
o text and world (eg connections with knowledge, experience, ideas and 

imagination from social, cultural, literary, political or environmental contexts). 
 

Form perceptive personal responses involves demonstrating personal understandings 
of, engagement with, and/or viewpoints on texts which show insight, originality or 
perception, through thought or reflection. This may also include responding to links 
between: 

o text and self (eg personal contexts and prior knowledge) 
o text and society (eg. peer groups, family, school) 
o text and world (eg connections with knowledge, experience, ideas and 

imagination from social, cultural, literary, political, historical, environmental 
contexts). 
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Student Information  
 
This Achievement Standard can be processed in two parts 

I. Selecting and reading/viewing/listening to 6 texts  
II. Forming personal responses to each of the texts that you have selected, as you 

finish them. 
 
What you must know about -  I. Selecting Texts 
 
1. These texts must be self-selected, ie: chosen by you.  Class texts which are studied as a 

whole class, with supporting material, are not suitable. If a selection of texts are 
recommended by the teacher however, you may choose any of them. 

 
2. Your texts must be at Curriculum Level 6. Your teacher will guide you in making 

appropriate choices. Generally, young adult fiction and bestseller lists are good places to 
look into, like  

     http://time.com/100-best-young-adult-books/  
     http://www.listchallenges.com/101-best-selling-books-of-all-time  
 
3. Two of these texts, at least, must be extended texts – ie longer texts – novels, 

autobiographies, plays, non-fiction etc.  The others may be short texts which can include 
poetry, short stories, magazine/newspaper/online articles, fan fiction etc. 
 

4. Four out of the six must be written texts.  Two other texts may be visual (feature or short 
film; TV programme, series, TED Talks etc.) or oral (speech, interview, song lyrics etc.) 

 
 
What you must know about -  II. Responses to Texts 
 
1. A response is meant to show that: 

• You have read/viewed and understood the text 
• You have connected or engaged with the text at one or more levels, personally 
• Have formed opinions on some aspect(s) of the text 

 
2. Evidence from the text, such as specific and relevant details, quotes etc. must be provided 

to base your opinion on, substantiate your ideas or support your views. 
 

3. Your responses must be drafted in class; this is required at Rutherford to ensure 
authenticity. It may be completed at home afterwards eg: google docs. N.B. Plagiarism or 
‘copy and paste’ from other sources will have negative consequences on your assessment 
and grades (see Copyright Guidelines in the Infocomms) 

 
4. Responses may be submitted orally or as a blog as well, but discuss this with your teacher 

beforehand, as a scaffold or plan may be necessary to organise the response. 
 
5. This is not a Writing standard, so accuracy is not being assessed; however, responses 

must communicate clear ideas in an organised manner if they are to be assessed fairly. 

http://time.com/100-best-young-adult-books/
http://www.listchallenges.com/101-best-selling-books-of-all-time
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Forming your Response to Texts 
 
Thinking about and reflecting on your texts, the issues raised in your texts, aspects of your 
text that grab your attention –these become the response that you must draft.    
 
In order to inspire and develop your responses, you may use one or more of the following 
question prompts or thinking prompts. Your aim must be to show depth of understanding in 
your response, so choose one or two only. 
 
 
1. Choose a character who inspired you or who you despised. What character traits made 

you respond in that way? Any links to self? 

2. How did your feelings towards a character change from the start to the end of the text and 
why? What did this show you about human beings and the lives we live?  

3. What do you understand about human nature from the strengths and weaknesses that the 
characters in your texts display? 

4. Actions have consequences. Choices define the direction of our lives. How do the 
characters in your text allow you to reflect on these truths?  

5. Which character do you most identify or sympathise with. Why?  

 
6. What issues did the text make you consider and why did it make you consider these? 

7. Describe your initial response to the text – admiration, disgust, respect, awe, shock or 
some other emotions? Tell us why you responded in that way. 

8. How does this text make you rethink what you took for granted before? Consider personal, 
familial, social, economic, political, cultural, environmental beliefs. 

9. What lesson/s can you and other teenagers learn from this text? 

10.  Any new understanding you gained from this text? Did it surprise/shock you? 

 
 
11. Give us your opinion on any moral, ethical, racial, ecological or environmental issues that 

come up in your text. How does this affect the world we live in? 

12. Explain how your text is connected to a current political, social, cultural or historic event. 
What is the importance of this link between the text and present day. 

13. How is the ‘society’ or the ‘world’ of your text different from the one we live in? Is it a better 
one, or more difficult to live in? Why? 

14.  How has your text changed you? What were you like before, and what has changed? 
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15. How did the structure/stylistic features affect your understanding and response to the text, 

or aspects of the text? 
 
16. What key message(s) do you think the author/creator has for us? How do they make it 

evident through the text? 
 
17. Explain the author’s purpose in writing this text. How successful do you think he/she  is in 

achieving this purpose. 
 
 
 
 

Writing/recording a Response to text 
 
This student sample, though brief, shows the engagement and enjoyment of personal reading 
and a thoughtful, insightful response to the text.  
 
 
Title : Pride and Prejudice 
Text Type: Novel, classic 
Author: Jane Austen 
 
Pride and Prejudice by Jane Austen is  a book that 
inadvertently sums up the absurdity of the human 
race’s sheep-like following of popular trends and 
their contempt toward those who have individuality 
and  mind of their own, that decide for themselves 
not to. 
This idea is a constant problem in today’s world 
what with the overwhelming pressure to fit in with 
people who have all the insight of a potato. This is 
shown in the text through constant meaningless 
gossip which mostly revolves around the unfair 
judgement of those who are not as ‘agreeable’. One 
such person is Mr. Darcy; he is an inspiration for 
those who wish to escape this form of oppression. 
He cared not what people dictated was proper or 
agreeable, he did not succumb to the pressures of 
society, but rather lived life in a way that best suited 
him as an individual and gave him freedom to live 
however he wished 
 

 
-insightful 
understanding of 
human behaviour 
 
 
 
 
links self and wider 
world 
 
 
 
 
uses evidence from 
text to build deeper 
understanding of 
Darcy’s character 
and, in the following 
paragraph, links to 
how “societal 
pressures” are to 
be handled,  
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This happens on a daily basis in today’s world as 
well, with societal pressures pushing them to be 
someone or something they are not. This causes a 
loss of character, and therefore, authenticity as a 
person. Mr. Darcy’s character teaches us that 
although it may condemn you to solitude or 
unpopularity, not being weighed down by this 
oppression allows a freedom of thought or speech, 
letting you be who you want to be, not who the 
world wants you to be. We see that instead of 
taking to heart what people say, you should do 
what makes you happy.  
Pride and prejudice unknowingly highlights the 
flaws in our society and shows us first-hand how 
they influence and control the lives of all those who 
succumb to this way of life. 
 

 
draws inferences 
and makes some 
sophisticated 
conclusions from 
the text 
 
 
 
 
 
 
 
 
 

 
 
This Achievement standard is assessed at Level 6 of the NZC 

Achievement Achievement with Merit Achievement with Excellence 

Form personal 
responses to 
independently read 
texts, supported by 
evidence 

Form convincing personal 
responses to independently 
read texts, supported by 
evidence 

Form perceptive personal 
responses to independently read 
texts, supported by evidence 

   
 

 
You will, at the end of Term 3, hand in the 6 responses in written or recorded form 
to your teacher.  
Your teacher will have given you feedback to at least one of your responses, 
indicating what level your response is at, and what you can do to raise the quality 
of your response. 
You must then apply what you have learnt from the feedback and exemplars, to 
all the responses, as this is a year-long assessment and is presented as a 
package, for which an Overall Grade is given at the end of the year.  
 
NB: As these are personal responses to texts, do not copy and paste any views or 
comments from other sources (unless you are quoting them for a  reason). 
Plagiarism is an offense and has consequences.  Check the Copyright Guidelines 
or talk to your teacher, if unsure. 
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Achievement Standard 90852 – Explain significant 
connection(s) across texts, using supporting evidence 

  
 

 
 
 
Achievement Standard 90852: Explanatory notes  
 
Explain: means to express your ideas or views about the connections between texts 
 
Connections: the links, similarities, commonalities or relationship between (i) ideas, 
experiences (ii) purposes and audiences (iii) language features (iv) structure  
                                  
Convincingly explain: means to make clear points that develop understanding(s) about the 
connection(s) being made 
 
Perceptively explain: means to make clear points that develop understanding(s) that show 
some insight or originality in thought or the connections being made 
 
Supporting evidence: means using specific and relevant details from the texts to support the 
connection(s) being made 
 
 
 
 
 

Achievement Achievement with Merit Achievement with Excellence 

Explain significant 
connection(s) across 
texts, using supporting 
evidence 

Convincingly explain significant 
connection(s) across texts, 
using supporting evidence 

Perceptively explain significant 
connection(s) across texts, using 
supporting evidence 
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Student Information  
 
This Achievement Standard can be processed in two parts 

III. Selecting and reading/viewing/listening to at least four texts  

IV. Making and explaining connections between these texts 

 

What you must know about -  I. Selecting Texts 
 

1. At least four texts, in any combination of written/oral/visual may be used ie: any text 
that links to or supports your theme/connection may be selected, like news articles or 
documentaries that connect your theme/idea from a novel. 
 

2. The texts may be short or extended, but must be at curriculum level 6. Your teacher will 
guide you in making the right text choices, unless you are using a text that was provided 
in class. 
 

3. At least one text must be self-selected by you, the student, whereas the others may be 
selected from texts done in class ie: films, novels, poems or short stories studied in class 
may be used with your own selected text(s)  

 
What you must know about -  II. Explaining Connections  
 

1. Students are expected to keep a record of texts studied or read/viewed through the 
year, so that you can consider the possible connections or common themes between 
these texts. 
 

2. While some texts may be studied in class, you are expected to make the connections 
yourself, and come to your own conclusions about how these  
 

3. You will read/view/listen to your texts, collect and select information, develop ideas and 
explanation in a combination of class and homework time. 
 

4. You may explain how each text is connected to the theme.  Or you may show how the 
texts are connected or related to each other. 
 

5. You may find and present more than one connection between your texts. 
 

6. Specific and relevant details, like quotes, must be used as evidence of the connection 
that you are making. 
 

7. You may present your findings in a written report, or in a visual/oral format after 
consulting with your teacher. 
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Writing Portfolio 
 
 
The Portfolio is an opportunity for you to experiment with the writing of poetry, short 
stories, descriptions, narratives as well as blogs, letters to the editor, opinion pieces, 
persuasive pieces and expository essays.  You will be shown a variety of types and 
styles of writing by a range of authors and you will identify and use these in your own 
writing.   
 
Your Teacher will introduce you to skills and strategies that you will apply to your 
writing. Each term, you are expected to work on pieces of writing and, at the end of the 
term, hand in your best piece(s) for feedback and an indicative grade for reports. This 
means you must draft, redraft and craft your work until you are satisfied your piece of 
writing is at its best. You will check your work for errors (proof-reading) and continue to 
make changes (editing) until your written piece is at ‘publication’ standard. 
 
In Term 4, you will choose your best pieces of writing and continue crafting for final 
submission as a complete portfolio of writing, for which you will be awarded a final 
overall grade. 
 
The short stories, extended texts, films, static images and poems you read in class as 
well as newspaper articles, television and real life events and people can be used as 
inspiration for your own pieces, but you must ensure that each submitted final copy is 
an original (your own) piece of writing.  
 
 
Nearly Achieved 
           ‹5B 

    Achievement 
          5B-5P 

             Merit  
            5A-6B 

         Excellence 
               6P+ 

 
Expresses and 
structures ideas  
 
May use 
language 
features 
appropriate to 
audience and 
purpose in writing 

 
Shows developing 
and structured 
ideas 
 
Uses language 
features 
appropriate to 
audience and 
purpose in writing 

 
Develops and 
structures ideas 
convincingly 
 
Uses language 
features appropriate 
to audience and 
purpose, with control, 
in writing 

 
Develops and 
structures ideas 
effectively 
 
Uses language 
features appropriate 
to audience and 
purpose, with control 
to command attention 
in writing 
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Unpacking the Language of the Assessment  
 

‘expresses ideas’ = selects relevant ideas and elaborates on them using detail, 
description, explanation or supporting evidence. Ideas include thoughts, feelings, 
sensory experiences  
 
‘structures ideas’ = ideas are arranged with the elements of the text type, purpose 
and audience in mind, e.g. a persuasive essay will have an introduction, body and 
conclusion 
 
‘language features’ = language choices associated with particular types of writing e.g. 
narratives may have descriptive phrases, dialogue 
 
‘convincingly ’ = detailed, clear and connected 
 
‘with control’ = deliberate choices of language features and vocabulary 
 
‘effectively’ = sustained, compelling and cohesive 
 
‘command attention’ = deliberate and sustained choices of language features used in 
an original manner, or a strong personal voice or viewpoint 
 
Writing is a process, not just a product. A finished piece of writing goes through many 
stages of crafting before it is ready for publication and/or hand-in. 
 
Editing is a key component of the crafting process and requires you to 
 

� link your ideas and make them clear to the reader 
� structure your ideas clearly e.g. paragraph with purpose 
� make language choices for effect e.g. vocabulary, language features etc. 
� use varied sentence structures to make your writing effective 
� ensure your sentences ‘flow’ and the overall purpose of your writing is clear 

Proofreading is the other key component of the crafting process where you must 
check for 

� incorrect spelling 
� incorrect use of capital letters 
� missing or incorrect punctuation 
� incomplete or incorrect sentences 

You do not need to do all of this at once. Focus on getting your ideas onto your draft 
first. Your teacher may then allow you to ‘park’ your writing. You can then come back to 
it with ‘fresh eyes’ and continue crafting (editing and proof-reading). It is also helpful to 
ask your peers to read your writing and offer specific advice, especially in your weaker 
areas. 
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Features of Written Text Types: 
Opinion Piece and Reviews 
 
Opinion pieces seek to persuade the reader through the clever use of 
language. They are entertaining and –while they might seem ‘light’- they 
should have a serious message underneath. Great opinion writing is very 
similar to great speech/ oral text/ performance poetry writing. 
 
Ideas:  

● Clever use of language is as important as ‘what is said’ 
● Opinion pieces don’t need lots of evidence (in the way that an essay does). 
● You should show off your knowledge in a ‘name dropping’ way. 
● Cite research and statistics where appropriate: there should be a core of 

expertise informing the piece. 
● Concision is very important – you might make an important point in a one word 

paragraph. 
 
Structure: 

● The beginnings of opinion pieces tend to sucker the reader by not immediately 
establishing what the topic will be. 

● Opinion writing should use variation of sentence and paragraph length (unlike 
essays where paragraphs should be the same length). 

● Opinion pieces should end with either a judgement, serious message or a 
‘plan’ for what to do (don’t be a cynic who just criticises). 

 
Language: 

● Mix up your tone: be a mixture of funny, provocative, serious at appropriate 
times for effect. Don’t be ‘preachy’. 

● The vocab should vary between complex (e.g. technical language), informal, 
slang and (in the senior school) substandard language 

● It is appropriate to be actively aware of the reader – and even directly address 
him or her (which you shouldn’t do in an essay). 

● A personal voice is vital. 
 
Grammar and Punctuation: 

● A range of (often ‘improper’) sentence types should be used (minor, simple, 
compound, complex, anacoluthon). 

● Syntax and punctuation should have a strong sense of the reader. 
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Features of Written Text Types: 
Creative Writing (Perspective) 
 
“Good writing is supposed to evoke sensation in the reader - not the fact 
that it is raining, but the feeling of being rained upon.” E. L. Doctorow 
 
The nature and purpose of this text type is to capture a moment, state of 
being or personality. It is not necessarily about telling a story. The focus is 
on concision and ‘showing’ the reader rather than ‘telling’ the reader. 
 
Ideas:  

● Clever and exact use of language is vital 
● Concision is very important – you might make an important point in a 

one word paragraph. 
● Everything must be there for a good reason 
● Choice of Narrative technique is vital 

 
Structure: 

● The purpose of what is ‘in’ the piece would be to capture the moment, 
personality etc. An incident, for example, should be about capturing 
the nature of a personality or relationship   

● Writing should use variation of sentence and paragraph length 
● Effective beginnings and endings are crucial 

 
Language: 
 

● Well done dialogue is very effective 
● The vocab should mimic the language we use in our lives OR it should 

evoke the moment, scene etc. 
● A personal voice is vital 

 
Grammar and Punctuation: 

● A range of (often ‘improper’) sentence types should be used 
(minor, simple, compound, complex, anacoluthon) 

● Syntax and punctuation should have a strong sense of the reader. 
 

 

http://www.brainyquote.com/quotes/quotes/e/eldoctor390202.html
http://www.brainyquote.com/quotes/quotes/e/eldoctor390202.html
http://www.brainyquote.com/quotes/quotes/e/eldoctor390202.html
http://www.brainyquote.com/quotes/quotes/e/eldoctor390202.html
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Features of Written Text Types: Essay 
 
Essays persuade the reader by providing information that is relevant 
to the topic, consistently supported by evidence and builds argument 
through a logical structure. The argument is made more powerful by 
writing with expertise and authority.  
 
Ideas:  
 
● Ideas are clearly and fully explained and consistently supported 
by evidence 
● Evidence –in the form of quotes, language and filmic techniques- 
should be embedded throughout your writing 
 
Structure: 
 
● Introductions and conclusions which clearly address the topic and 
summarise your argument are extremely important (and often neglected 
by students) 
● Paragraphs must be consistently developed and follow a clear 
structure (clear topic sentence, full explanation with embedded evidence, 
a final evaluative comment) 
● Linking statements within and across paragraphs build and 
develop argument.  
 
Language: 
 
● Authority is built by use of objective language and expert 
vocabulary. 
● Register must be formal and not use contractions (unless quoting) 
 
Grammar and Punctuation: 
 
● Grammar and punctuation are important argument tools 
● Your writing should have a clear sense of the reader: clarifying, 
reminding etc. 
● Must not include minor or incomplete forms. 
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