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Year Nine English in the New Zealand Curriculum 
 

The course is at Level Four of the New Zealand Curriculum for the English Learning 
Area.  
 
The Achievement Objectives at this level are:  
 

• Integrate sources of information, processes, and strategies confidently to identify, 
form, and express ideas. 

• Show an increasing understanding of how texts are shaped and how to shape 
texts for different purposes and audiences. 

• Show an increasing understanding of ideas within, across, and beyond texts and 
is able to select, develop, and communicate ideas on a range of topics.  

• Show an increasing understanding of how language features are used for effect 
within and across texts and is able to use a range of language features 
appropriately, showing an increasing understanding of their effects. 

• Show an increasing understanding of text structures and is able to organise 
texts, using a range of appropriate structures 
 

This course involves: 
 

• Close Reading of a range of short texts --poetry, fiction and non-fiction. 
• Visual presentation – comics, digital essays, power points, static images 
• Oral presentation –speeches, performances 
• Extended/Short Written Text Study 
• Visual text Study 
• Portfolio of Writing   
• Wide Reading 

 
Assessment 
This course is assessed against the Achievement Objectives of the Curriculum Level. 
Student work can gain one of the following grades: 
 

• Not Achieved 
• Achieved 
• Achieved with Merit  
• Achieved with Excellence.  

 
Your teacher will ‘unpack’ each assessment with you so that you know what is required 
for Achievement, Merit and Excellence. It is vital that you seek and act on feedback 
from your teacher on how to make progress through each assessment. 
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Making Meaning and Creating Meaning: 
 
The English curriculum is made up of two strands: Making Meaning (reading, listening 
and viewing) and Creating Meaning (writing, speaking and presenting). It is important 
that students are clear about the differences: 
 
When assessing Making Meaning, we are looking for evidence of the quality of 
your thinking and understanding. We are not making judgements about how well a 
student is expressing themselves – so while students should value clarity and good 
expression, they should not worry about whether or not their grade will be damaged by, 
say, poor spelling. Wide Reading and Close Reading are examples of Making Meaning 
Assessments. 
 
When assessing Creating Meaning, we are looking for evidence of how well a 
student can write, speak or present for a particular audience, purpose and text 
type. It is here that students must ensure that they are at their absolute best in 
planning, drafting, crafting and editing their work. Writing Portfolios, Comics and 
Speeches are examples of Creating Meaning assessments. 
 

      Formative assessment: 
 
English assessments are made up of many stages and tend to take many weeks. 
Writing portfolios, for example, take four terms to complete: the reason for this is your 
writing improves over the course of the year, so it should be finally assessed at the end 
of the year. 
 
With assessments such as writing it is vital that you re-craft your work a number of 
times, especially in response to teacher feedback. Consultation and feedback 
(‘formative assessment’) are the most powerful influence on student progress and 
achievement. 
 
Put simply, ‘formative assessment’ = feedback to drafts prior to the deadline; 
‘summative assessment’ = the work being given a grade. 
 
Formative assessment involves you planning, drafting and crafting work and then 
getting teacher feedback on how you are making progress. The nature of English 
assessments means that it simply is not possible for work to be completed at the last 
minute. For this reason it is vital that you meet formative deadlines (and don’t treat that 
deadline as ‘just a draft’ and therefore ‘not important’).   
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Term By Term Outline and Assessments  
 
Term  Focus  Assessments 
 
1 

 
Taking on Terrifying Text – the nature of 
texts 
 

Wide reading – 1,2 response(s)  
Writing Portfolio– 1st piece(s) of writing  
Close Reading Test  

 
 
2 

 
The Big Picture – the nature of visual 
language, understanding and creating 
visual texts 
 

Visual text (comic)   
Close Viewing  
Wide Reading Responses -3,4 
Writing portfolio – 2nd piece 
 

 
 
3 

 
 
Mission to Mars – Inter-textual unit   
 

 
Literature essay  
Writing Portfolio -3rd piece 
Wide Reading Response 5/6 and 
hand-in as package for assessment 

 
4 

 
Reading, Writing and Exams  

 
Writing Portfolio – final hand-in  
Exams:  
• Close Reading  
• Literature Essay  

 
 
Summative Assessment Format of assessment Assessment date 
Close Reading of short texts 
 

Close reading Test Term 1, Week 10 

Close Viewing  
 

Close Viewing Test Term 2, Week 8 

Presenting Visual Texts Comics, digital presentations, 
static images 
 

Term 2, Week 8  

Extended text or Short texts 
study 
 

Literature Essay Term 3, Week 7 

Wide Reading Overall grade based on responses 
written through the year 
 

Term 3, Week 10 

Portfolio Grade Overall grade based on at least 
two pieces brought to ‘publication’ 
standard. 
 

Term 4, Week 6 

 End of Year Examinations 
• Close Reading 
• Essay Writing 

 

Term 4, Week 4/5 
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Wide Reading Portfolio 
 

"There is more treasure in books than in all the pirate's loot on Treasure Island."                                                                                                                   

— Walt Disney  
"The more that you read, the more things you will know.  
The more you learn, the more places you'll go."  
                                           — Dr. Seuss, "I Can Read With My Eyes Shut !"  
 
 
Short stories, poems, novels, biographies, films, magazine and internet articles make for 
exciting and enjoyable reading. This year, you are expected to read a wide selection of texts 
and develop your personal choices. 
 
While your teacher will help you with the selection of books through the Info Commons, you 
will also find written pieces, films and books that you like and read them in your own time. You 
will then write or produce your personal response to each of these texts as part of your Wide 
Reading Portfolio.  
 
You are expected to read at least two books over the year (e.g. novel, non-fiction, short story 
collection etc): this can include texts studied in class. The other texts may be text types of your 
choice e.g. graphic novel, article, film, poetry etc. 
 
The minimum requirement of this assessment is that you write responses to at least FOUR 
texts. You will have the opportunity to redraft and craft your responses: the portfolio is 
assessed at the beginning of Term Four.  
 

Nearly Achieved 
     4B and below 

    Achievement 
          4P-4A 

             Merit  
            5B-5P 

         Excellence 
               5A+ 

 
Forms responses 
to texts 
 
 
Response shows 
some personal 
understanding 

 
Forms at least four 
responses to 
(aspects of) texts 
 
Response shows 
personal 
understanding 
supported by 
evidence 
  

 
Forms at least four 
responses to (aspects 
of) texts 
 
Response shows 
convincing personal 
understanding 
supported by evidence 

 
Forms at least four 
responses to (aspects 
of) texts 
 
Response shows 
perceptive personal 
understanding 
supported by evidence  

 
‘Personal understanding’ = identifying a theme, character, setting and/ or stylistic feature 
that you enjoyed, found interesting or reacted to in the text. 
 
‘Supported by evidence’ = including quotes, details and explanations to support your ideas.  
 
‘Convincing’ = fully explained, developed and well supported. 
 
‘Perceptive’ = deep understanding, insight and/ or originality. 
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Your Response to Wide Reading 
As you read your book or story, lay out a page in your Wide Reading Portfolio and keep adding 
to the following details that must head up each response. 

➢ Title and author  
➢ Type of text (eg. novel, film, short story etc.) 

 
When you write about your text, choose from any two of the boxes below and write 5-6 
sentences on each aspect. Personal response must be developed as you write. 
 
 
Theme 
What are the lessons you learnt about 
life or people from this book/story/poem? 
 
Focus on one main message this text 
gave you, and explain its importance. Are 
there other messages for the reader? 
 
 

 
Characterisation 
 
The key character(s) – how would you 
describe them? What makes them 
interesting or different?  
 
Explain why you admire/ dislike/ 
sympathise with your character  
 

 
Structure or Point of View 
 
What is interesting about the way the text 
is structured? 
 
OR 
 
How was the text made more interesting 
through use of narrative point of view? 
 

 
Setting 
 
Where and when is the story set? 
 
How does that affect the characters and 
events of the text?  
 
Does the setting make this text more 
interesting or unusual?  

 
Personal Response – use one or more of the following questions to help your 
response: this is the most important part of the assessment. 
 
● What stood out or got your attention in this text?  

 
● How has it changed your understanding since reading it? 

 
● How does the text and its characters relate to your own life, your 

experiences? 
 

● What did you learn about the world around you? 
 

● Did you find out anything new or unusual about people, places or cultures? 
 

● What feelings, emotions or thoughts came to you as you read?  
 

● Would you recommend this text to your peers? 
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Extension: Understanding Purpose, Audience and Text Type 
 

● What do you think was the author’s purpose in this text?  
● How does the author position you to see things a particular way? 
● Is the text structured in any unusual way when compared to others of 

the same text type?  
● What stylistic devices has the author used? How does it affect your 

reading of the text? 
● How did the author change your view of society or people in this text? 

 
 
Your Wide Reading Response to your text should be based on details or quotes that you want 
to respond to. The following examples model how to use details to develop your response:  
 
 

Wide Reading Response (excerpt) Grade Reason 
I like James Adams, the main character. He is a 6’1’” teenager who goes on 
an adventure with his sister and 7 other teens who are also spies. 

N 
 

Plot detail. Beginning of 
personal response with ‘I 
like..’ but no development  

I like James Adams, the main character. He is a 6’1’” teenager who goes on 
an adventure with his sister and 7 other teens who are also spies. Muchamore 
keeps the audience entertained because he makes the characters go on 
dangerous and daring missions which they always escape from. 
 

A Plot detail and opinion, 
but not yet developed 
‘personal’ response 
 
For stronger response 
student could build on 
what it must be like on 
adventures/as a teen spy/ 
dangerous situations 
  

My personal favorite is James Adams as when he is on his missions he 
doesn’t act like a stone cold killer that enjoys others’ pain*  
He is still humble because he never takes any real credit for the help he gives 
others as a spy. * 
 

 
- M 

Developing personal 
response but *missed 
opportunities to develop 
thoughtful response 
 
For stronger response 
-student could explore 
cold killers’ qualities and 
how James is different 
-respond to humble 
successful people like J  

Personally my favourite character is James Adams (the main character) as 
when he is on his missions he doesn’t act like a stone cold killer that enjoys 
others pain.  Stereotypes in media and television portrays spies as people 
who are cruel, barbaric and murderous killers who don’t care about others, 
reject their families etc. I like James because he doesn’t fit that description at 
all.  
Yet he is still not even close to a perfect person (in the sense he makes a lot 
of mistakes when it comes to relationships). I really like James because he is 
easily relatable as he is still awkward like me and most other teens. His 
awkwardness means that teenagers like me feel like we can relate to him, and 
that maybe a reason why Muchamore’s books are so popular with us teens. 
 
 

 
 
E 

 
 
Well thought out personal 
response, links to self, 
links to wider world 
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Writing Portfolio 
 
 
Welcome to the wonderful world of Portfolio Writing where you will build up, over 
the year, a selection of written pieces in a variety of text types. 
 
 
You will be introduced to and experiment with a wide range of  writing -- poetry, short 
stories, descriptions, narratives, song lyrics, scripts as well as letters to the editor, 
opinion pieces, persuasive pieces and expository essays.  You will closely look at a 
variety of types and styles of writing by a range of authors and you will identify and use 
these in your own writing.  Your teacher will introduce you to various skills and 
strategies that you will apply to your pieces of writing.   
 
Each term, you are expected to work on formal and creative pieces of writing and, at 
the end of the term, hand in your best piece(s) for feedback and an indicative grade for 
reports.  Your best pieces be crafted to publication standard. This means you must 
draft, redraft and craft again, until you are satisfied your piece of writing is at its best. 
You will check your work for errors (proof-reading) and continue to make changes 
(editing) until your written piece reaches the standard. In Term 4, you will hand in the 
completed Portfolio for a final overall grade. 
 
The short stories, extended texts, films, static images and poems you read in class as 
well as newspaper articles, television and real life events and people can be used as 
inspiration for your own pieces, but you must ensure that each submitted final copy is 
an original (your own) piece of writing.  
 
 
Nearly Achieved 
   4B and below 

    Achievement 
          4P-4A 

             Merit  
            5B-5P 

         Excellence 
               5A+ 

 
Begins to 
expresses and 
structure ideas in 
writing  
 
May use some  
language 
features 
appropriate to 
purpose and 
audience 

 
Expresses and 
structures ideas in 
writing 
 
Uses language 
features appropriate 
to purpose and 
audience 
 

 
Expresses and 
structures ideas 
convincingly in writing 
 
Uses language 
features appropriate to 
purpose and audience 
with control in writing 

 
 Expresses and 
structures ideas 
effectively in writing 
 
Uses language 
features appropriate to 
purpose and audience 
with control, to 
command attention in 
writing 
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Unpacking the Language of the Assessment  
 

 

‘expresses ideas’ = selects relevant ideas and elaborates on them using detail, description, 
explanation or supporting evidence. Ideas include thoughts, feelings, sensory experiences  
 

‘structures ideas’ = ideas are arranged with the elements of the text type, purpose and 
audience in mind, e.g. a persuasive essay will have an introduction, body and conclusion 
 
‘language features’ = language choices associated with particular types of writing e.g. 
narratives may have descriptive phrases, dialogue 
 
‘convincingly ’ = detailed, clear and connected 
 
‘with control’ = deliberate choices of language features and vocabulary 
 
‘effectively’ = sustained, compelling and cohesive 
 
‘command attention’ = deliberate and sustained choices of language features used in an 
original manner, or a strong personal voice or viewpoint 
 
Writing is a process, not just a product. A finished piece of writing goes through many stages 
of crafting before it is ready for publication and/or hand-in. 
 
Editing is a key component of the crafting process and requires you to 

� link your ideas and make them clear to the reader 
� structure your ideas clearly eg: paragraph with purpose 
� make language choices for effect eg: vocabulary, language features etc. 
� use varied sentence structures to make your writing effective 
� ensure your sentences ‘flow’ and the overall purpose of your writing is clear 

Proofreading is the other key component of the crafting process where you must check for 
� incorrect spelling 
� incorrect use of capital letters 
� missing or incorrect punctuation 
� incomplete or incorrect sentences 

 
You do not need to do all of this at once. Focus on getting your ideas onto your draft first. 
Your teacher may then allow you to ‘park’ your writing. You can then come back to it with 
‘fresh eyes’ and continue crafting (editing and proof-reading). It is also helpful to ask your 
peers to read your writing and offer specific advice, especially in your weaker areas. 
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Here below is a (rubric) table that allows a greater understanding of the expectations at 
each level and provides a pathway of ‘next steps’ in writing successfully. 
 

 
 

Descriptor Level 3P -3A   Level 4B – 4 P   Level 4A – 5B   Level 5P – 6B+   
Ideas Ideas are 

connected, 
relevant 
And  
At least one idea 
is developed with 
detail,   
Or 
Ideas are 
developed with 
some detail 

Ideas are relevant 
and show some 
complexity * 
And  
Main idea is 
developed with 
detail, other ideas 
developed 
Or 
Several ideas 
developed, some  
are elaborate, with 
detail 
 

Ideas are 
developed, with 
some convincing 
detail and show 
complexity* 
 
 
(*complexity 
involves 
abstraction, 
reflection or wider 
world perspective) 

Ideas are developed, 
with insightful detail, 
cohesive and complex 
 
 
 
 
(*complex implies 
abstraction, reflection 
or wider world 
perspective) 
 

Organisation 
and 
structure 

Ideas are 
sequenced, 
writing is 
organised around 
ideas 

Relationship 
between ideas is 
clear, writing flows 
 
Structural features 
like  
orientation, rising 
tension etc. show 
development, 
if not consistently 

Ideas are linked 
between 
paragraphs, writing 
flows 
 
Structural features 
like  orientation, 
rising tension etc. 
are developed and 
convincing 

Ideas linked effectively 
between and across 
paragraphs 
 
Structural features like 
orientation, resolution, 
development of 
description etc. used 
with control and 
effectiveness 
 

Language 
Resources 
and choices 

May use some of 
the following 
--figurative 
   language 
-- varied 
    sentence 
    structures 
-- appropriate 
    word choices 
  

Uses some of the 
following 
-- figurative 
    language 
-- varied sentence 
    structures 
-- appropriate, 
   sometimes 
   interesting word 
   choices 

Uses some of the 
following 
convincingly 
--figurative  
   language 
--- variety of  
    sentence  
    structures 
--- deliberate, 
sometimes risky, 
vocabulary choices 

Uses some of these 
effectively, comm- 
anding attention  
--figurative language 
--variety of sentence 
  structures 
-- vocabulary choices 
    used for deliberate 
    effect 
-- word choices that 
    create tension, 
    foreshadowing  etc 
 

Audience  
and Purpose 

Writes with 
awareness of 
audience, 
Purpose of 
writing is clear, if 
not consistent 

Purpose of writing 
is clear ( eg: story 
takes reader 
through exposition 
– resolution), holds 
audience attention 

Purpose of writing 
is clear, convincing 
 
Audience attention 
is held throughout 
the piece 

A credible, effective 
piece of writing that 
commands audience 
attention, effectively 
communicates purpose 
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 Features of Written Text Types: 
                               (Adapted from resource on Text Types by Carol Jarrett) 

 
 
 

 
 
 
 

 Recount Narrative Descriptive Explanation Exposition 
(Argument) 

D
ef

in
iti

on
 The retelling 

(i.e., 
recounting) 
of actual 
events in 
time order. 
 

The telling of a 
fictional story 
involving a plot with 
a complication and 
resolution. 

The 
description of a 
person, place or 
event using 
layers of detail  

The analysis or 
explanation of 
how things work, 
e.g., processes, 
machines and 
natural 
phenomena. 

The critical 
evaluation of 
ideas involving 
argument, 
persuasion, 
debate and 
reactions. 

C
ha

ra
ct

er
is

tic
s 

--the setting 
--the event, 
with detail 
--may end with 
comment on 
what has 
taken place 

The setting provides 
a meaningful context 
for the reader to 
locate the story. It 
also provides the 
reader with the kind 
of genre to adjust to. 
The plot is set in 
motion with the 
initiating event. 
The actions and 
decisions in the 
complication provide 
the basis for the plot 
events and 
development, which 
will lead to the 
climax. 
The tension builds up 
as the action 
proceeds. 
The resolution is 
handled neatly with a 
one liner. 

--uses imagery 
eg: similes, 
onomatopoeia 
etc. 
--uses descriptive 
vocabulary 
--uses the six 
senses to 
communicate  

Begins with a 
definition, which 
states what the 
thing, or process is. 
 
There is a difference 
between a definition 
and a classification 
but both kinds of 
declarative 
sentences make 
use of the definitive 
verbs is and are. 
 
The explanation is 
a scientific or 
objective type of 
text and should not 
contain personal 
opinion except in an 
end comment if 
appropriate. 
 

--introduces topic, 
with 
generalisations 
--specific points 
are selected and 
developed into 
paragraphs 
--evidence may 
support arguments 
--conclusion may 
summarise 
position, may call 
on audience to 
take a stand 
--Writer’s position 
is made clear 


